Constructing Systems of Power and Justice:
A Thanksgiving Simulation
Time Needed:
 ½ hour to 45 minutes in morning, and 1 ½ to 2 hours that afternoon

Topic: Power and Justice
Subjects Integrated: Political Science & Citizenship, Behavioral Science, Drama, Health, & (possibly) Math
I. Standards
MMSD Social Studies Standards for grades K & 1:

Political Science & Citizenship key concepts: choices; respect; rules, rights & responsibilities, authority figures

Political Science & Citizenship performance standards: 

· Make appropriate choices and discuss consequences of inappropriate choices. (K. Std. 1) 
· Support the need for fair rules and suggest fair solutions. (K. Std. 2)

Behavioral Science key concepts: roles & responsibilities, group membership, emotions and feelings


Behavioral Science performance standards: 

· Demonstrate confidence in expressing one's own beliefs and feelings. (K. & 1 Std. 3) 

· Assess self and others' behavior in a variety of groups and situations. (K. & 1 Std. 5)

· Work together to find solutions to classroom problems. (K. & 1 Std. 6)

· Demonstrate responsibility for their role within the school environment (i.e., school rules, respect the rights of self and others, appropriate behaviors). (K. & 1 Std. 7)

NCSS:


I. Culture: Social studies programs should include experiences that provide for the study of culture and cultural diversity.
II. Time, Continuity, and Change: Social studies programs should include experiences that provide for the study of the ways human beings view themselves in and over time.

III. People, Places, and Environments: Social studies programs should include experiences that provide for the study of people, places, and environments.

IV. Individual Development and Identity: Social studies programs should include experiences that provide for the study of individual development and identity.

V. Individuals, Groups, and Institutions: Social studies programs should include experiences that provide for the study of interactions among individuals, groups, and institutions. 

VI. Power, Authority, and Governance: Social studies programs should include experiences that provide for the study of how people create and change structures of power, authority, and governance.


X. Civic Ideals and Practices: Social studies programs should include experiences that provide for the study of the ideals, principles, and practices of citizenship in a democratic republic. 
UW Teacher Education Standards:

STANDARD 1: INCORPORATES UNDERSTANDING OF HUMAN LEARNING AND DEVELOPMENT

It was necessary to have several weeks to prepare the classroom community for this type of exercise. Preparation involved consistently engaging in community building activities, practicing conflict resolution as conflicts arose, developing trust and respect through community agreements, and building skills in cooperation and compromise by continually working within the same tribes.

STANDARD 3: DEMONSTRATES SOPHISTICATED CURRICULAR KNOWLEDGE

I attempted to draw as many realistic connections as possible between the first Thanksgiving and this simulation, in a developmentally appropriate context. 
STANDARD 4: DEMONSTRATES PEDAGOGICAL KNOWLEDGE IN SPECIFIC DOMAINS

I constructed this simulation after reading up on several accounts of the early interactions between Europeans and Native Americans, up to and beyond the landing of the pilgrims on Plymouth Rock. I attempted to draw as many realistic connections as possible between the first Thanksgiving and this simulation, in a developmentally appropriate context.
STANDARD 9: MANAGES LEARNING ENVIRONMENT

This simulation will deal with situations that are directly relevant to the students and will therefore be engaging. The usage of a safe word and the ability for students to remove themselves from an emotionally charged situation—with the option of a friend for support—is built into this lesson to ensure the emotional well-being of the students.
II. Materials Needed

· Red & blue markers
· An exciting thing to "discover" (based on particular class' interests)
· A variety of easy-to-cut fruit

· Plastic butter knives (at least enough for everyone involved in the simulation)

· Two platters

· Paper bowls (at least enough for everyone involved in the simulation)

· Napkins

· Stuffed animal (optional)

· Story: Old Man Coyote and the Rock (Caduto & Bruchac, 1988, p. 57)
III. Key Concepts

A. personal discovery vs. historical discovery; things can be discovered over & over
B. respect vs. dominance
C. responsibility for the treatment of others
D. constructing an understanding of fairness
E. finding effective ways to share

F. resolving conflicts 

IV. Vocabulary

1. Discover/Discovery
2. Respect
3. Trust
4. Agreement
5. Cooperation
6. Compromise
7. Dominance
8. Power
9. Conflict
10. Responsibility
11. Policy
12. Fairness
V. Objectives
A. Students will make discoveries
B. Students will experience being in power and/or being dominated
C. Students will develop solutions to problems through sharing and compromise
VI. Lesson Context
It was necessary to have several weeks to prepare the classroom community for this type of exercise. Preparation involved consistently engaging in community building activities, practicing conflict resolution as conflicts arose, developing trust and respect through community agreements, and building skills in cooperation and compromise by continually working within the same tribes. 

The day before the simulation, the class was informed that there would be a simulation the next day. We discussed the difference between simulations and real life, the temporary nature of simulations, and the way in which simulations can help us understand the situations of other people. 

In preparation for the next day, we brainstormed ways we could resolve potential problems and ways in which we could take care of our needs. This discussion would include establishing a safe word and a "policy" that any overwhelmed student could leave the room to cool of. S/he could choose whether or not she wanted to bring a friend out with him/her. A stuffed animal could provide an alternative form of comfort. Students would be told that if too many people were getting upset, we would pause the simulation and work together as a group to address the issue(s).
VII. Lesson Opening
At the end of the previous day, students would be informed that the first third of the class that arrived in the morning would be assigned to the blue team, and the rest of the class would make up the red team. The two teams would be faced with making decisions/policies that might cause conflicts to arise. That is all that would be revealed about the simulation at that point. 

VIII. Procedures
1. As students arrive to the classroom the next day, the first 1/3 will receive a blue mark on their hand. They will discover an exciting object strategically placed in a noticeable spot in the room, and be encouraged to discuss their discovery among each other.
2. Once the first third has arrived, the classroom door will be closed until the rest of the students arrive. They will all receive red marks on their hands before entering the classroom, and be told that there is something for them to discover (stress the term) when they enter the room.
3. An argument may or may not ensure regarding who actually discovered the object. If so, have a whole class discussion about the issue, exploring different perspectives without drawing any conclusions.
4. Begin with a routine morning meeting, choosing an activity that centers around building trust and paying respect. Follow this activity with a reading of Old Man Coyote and the Rock (Caduto & Bruchac, 1988, p. 57). Conclude the morning rug time with a discussion where the following questions could be asked: 
· Why does Grandfather Rock get angry at Old Man Coyote?
· How many times does Old Man Coyote lie during the story? Why does he lie? Have you ever had someone lie and try to trick you to get their way? How did you feel when that happened?
· Does Old Man Coyote end up getting his way? What finally happens to him?

· What are some things that Old Man Coyote could have done to get food and not anger Grandfather Rock?

Depending on time restrictions, these questions might be discussed within tribes.

5. Later in the day, the blue group will be taken to the lunchroom to "discover" fresh fruit. They bring it back to class and show the red group what they "found" (Be sure to emphasize "found", and not "have".) The accompanying adult will encourage the blue group to inform the red group that there is more fruit in the lunchroom.

6. At this point, the red group goes to the lunchroom to "discover" the remaining fruit. The plan is to make fruit salad and have a Thanksgiving snack! (Giving thanks that they were able to find such yummy food.)
7. The class spends a lot of time cutting up the fruit. Before cutting begins, they can learn the importance of washing the fruit as well as their hands, and the do's & don'ts of food handling. (Incorporating health into the lesson) The blue group puts their fruit on one platter and the red group put theirs on another. They are told that everyone will be making individual salads in bowls when they are done. 
8. When the fruit has all been cut, tell them that we are now going to re-enter our simulation and play by certain rules. Introduce a policy: tell them that the red group gets all the fruit because they have red marks on their hands. They can decide how much, if any, of the fruit they want to share. They can choose when they want to "let" the other group have some, and which types they can have. As they hash out the details of how the fruit is to be distributed, counting and grouping (math) may be integrated into the lesson.
IX. Closure
If necessary, help the class come to an eventual agreement that is fair to all people involved. As the class sits down to enjoy the "Thanksgiving feast" they prepared, discuss what just happened and the processes involved. Regardless of the amount of conflict that arose, the collective class experience can address issues of dominance, power, responsibility to others, creating policies, and fairness.

X. Special Considerations
As stated above, we would establish a safe word and a "policy" that any overwhelmed student could leave the room to cool of. S/he could choose whether or not she wanted to bring a friend out with him/her. A stuffed animal could provide an alternative form of comfort. Students would be told that if too many people were getting upset, we would pause the simulation and work together as a group to address the issue(s).

XI. Assessment
Diagnostic

As this is the last lesson in the unit, prior lessons will determine whether or not the class is ready to take on this simulation.
Formative

The adult(s) will actively participate in the simulation, working as facilitators to ensure that all three objectives are being met.
Summative

During our discussion over fruit salad, informal assessments can be made regarding the level to which students came to understand the key vocabulary and were able to meet objectives 2 & 3.
